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Introduction
Many young children may not have learned about invisible learning disabilities. Children
who are unaware of unseen learning disabilities may not understand the complexities behind
them and how to support their peers in being part of the classroom. When children learn about
invisible disabilities, they can build their empathy and be more inclusive with their peers. To
help spread awareness of learning disabilities, I have created a two-day lesson about disabilities
for third graders at Spreckels Elementary School in Spreckels, California.
Needs Statement
Many children may have a lack of understanding of learning disabilities. Learning
disabilities can include deviations and poor performance in basic subjects of an academic setting
such as reading, writing, calculating, speaking, reasoning and learning new things (Joseph &
Madhamami, 2021). Invisible learning disabilities can be hard and complex for children to
understand because many of the differences are hidden. Although there has been much more
research and awareness of disabilities, children often lack instruction in learning disabilities.
Educating children about learning disabilities will strengthen social relationships, educational
outcomes and self esteem of those with learning disabilities
At a very young age, children are expected to develop social skills (Scott-Little, Kagan,
& Frelow, 2006). However, children with learning disabilities tend to not form social interactions
with typical developing children (Odom et al., 2006). Odom et al., (2006) evaluated social
acceptance and rejection among children with disability and concluded that those children with
issues of cognitive processing, social problem solving, and emotional regulation were more
likely to suffer from social rejection. Without adult intervention or a positive connection, many
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children with learning disabilities may not be as socially developed as their peers, given the
tendency for them to be rejected by peers (Hong, Kwon, & Jeon, 2014). Research has also found
that those children without disabilities are not as willing to form connections with those they do
not relate to or understand, depriving children with disabilities opportunities for social
development (Hong, Kwon, & Jeon, 2014). Children's positive attitude and lack of bias towards
those children with disabilities can nurture the relationship between those with and without
disabilities and allow those with disabilities to develop social skills at the same rate as their
peers.
Inclusive education can be beneficial to the learning outcomes to all children, regardless
of disabilities (Cairns & McClatchey, 2013). Children with learning disabilities will be allowed
to have the same opportunities in their education when there's a greater acceptance and
understanding for inclusion in schools (Mulivibill et al., 2004). Children who understand the
reasoning behind an inclusive environment are more likely to be accepting of those individuals
who need accommodations for inclusion. Children with non-disabilities who are included into
the inclusive education can create an environment where labeling and negative attitudes are
limited (Cairns & McClatchey, 2013). Lindsay and McPherson (2012) evaluated the strategies
for improving disability awareness and inclusion of children as well as including the opinions
and thoughts of incorporating inclusion within schools. In their study, they found that when their
accommodations were being met, children were more likely to feel included and progress further
into their education (Lindsay & McPherson, 2012).
By encouraging and understanding the differences of children with learning disabilities
and non-learning disabilities, it builds their peer network and social confidence (Lindsay &
McPherson, 2012). However, for most children with disabilities, their willingness in creating
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social relationships or group activities was less than their other peers because of their low self
esteem (Law et al. 2006). When children feel involved within any activity, their sense of self
esteem climaxes (Lindsay & McPherson, 2012). In order to build this self-confidence, it is
important to have an effective peer support network (Law et al. 2006). When a child is not
involved in an activity, or does not have an effective peer network, it can often lead to lower self
esteem, behavioral and emotional problems (Melissa, 2019). Children with disabilities are more
prone to have lower self esteem based on their academic achievements, so when they are
excluded for being different, it only causes more damage to their self esteem (Melissa, 2019).
When children with disabilities are treated without exclusion and judgment, their self esteem is
much higher within their social and school confidence (Lindsay & McPherson, 2012).
Given that children with disabilities struggle with social acceptance, inclusivity, and self
esteem, it is important that those without disabilities understand people with disabilities, so each
aspect can be strengthened and fair to everyone. In order to increase the awareness, I intend to
provide a three day lesson to third graders at Spreckels Elementary School in Spreckels,
California.
Theory
According to Albert Bandura, children learn through observation, imitation and modeling
(Cherry, 2021). In order for a child at this age to adequately observe behavior and learn through
observation, there are necessary steps into achieving learning outcomes. Because young children
are still at a young age of learning, it is important to incorporate systems of observational
learning in the curriculum so that they can demonstrate a new behavior. New behavior is
changed or learned when children are exposed to a situation where another student is being
rewarded. When a motivational resource is incorporated, they are more likely to repeat or
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continue the behavior; it is vice versa for being punished or ignored (Kurt, 2020). Bandura’s
ideas will be incorporated into my curriculum by creating a reward system in which the children
receive raffle tickets for answering correct questions being taught. The enactment of the reward
system creates the motivation to keep participating in the project. Furthermore, Bandura
emphasizes observational learning also requires retention processes (Kurt, 2020). How children
can store the information being learned is important. In my curriculum, children will watch a
video in the presentation and then answer questions on a Kahoot. The Kahoot will then become a
trigger for the retention processes of the behaviors learned from the videos. With retention, the
children will be able to apply the information to real life situations. Kurt (2020) noted that
mnemonic devices, writing things down, and repetition are examples of retention with
observational learning; therefore, the filling out questions on the Kahoot will allow for the
participants to practice repetition and analyze answers in which they demonstrate retention.
Consideration of Diversity
My project will be conducted in a third grade class at Spreckels Elementary School in
Spreckels, California. Therefore, the ethnic diversity of third graders may only represent
Spreckels Elementary School because it does not apply to the ethnic diversity of the entire
population of Spreckels. According to the School Accountability Report Card (SARC; 2016),
Spreckels Elementary School is 2.9% Asian, 1.1% Filipino, 0.2% native Hawaiian, 48.6% White,
39.1% Hispanic, and 7.4% two or more races. In addition, 6% of the students are English
learners. The third graders ought to reflect the diversity of the entire elementary school. My
presentation will be delivered in English, so those who are not proficient in the English language
may not be able to participate. Therefore, participants should be English-proficient. It is also
mentioned that 6% of the students have a learning disability. Some students may also have
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learning disabilities or relate closely to someone with a learning disability, so they may already
have knowledge of the topic. Other issues may arise because this content is only focused on
learning disabilities; therefore, other topics of development or other disorders will not be
included. This content is only specific to third graders (8-9 years old), so in order to be applied to
different age groups, it may have to be adapted.
Learning Outcomes
I intend to provide two, hour and a half long lessons to third graders at Spreckels Elementary
School in Spreckels, CA
By the end of the project, participants will:
1. Able to define an invisible disability.
2. Identify unique aspects of a specific invisible disability
3. Indicate one inclusive act they intend to do for people with disabilities.

Method
Day 1
First, I began my presentation, and I introduced myself to the class and why I am there.
Then, I gave the definition of the word disability, so they could go into an activity of a
comparison between invisible and physical disabilities. In the activity, I showed pictures of a
person with a physical disability, and then a side-by-side picture of another person with an
invisible disability. I did this twice. See Appendix A. I then began to ask the children based on
the definition of disability that they had learned prior, which person they thought had a
disability. After the children had answered, I explained that every person in the picture has some
form of a disability. Then, I defined physical disabilities and explained the characteristics and
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assistive devices that people with physical disabilities use. See Appendix A. Then, I presented a
10 minute discussion defining invisible disabilities and explained the characteristics and assistive
devices that people with invisible disabilities use. Then, I shared a video about Autism
(https://youtu.be/wc77MksM_2c). At the conclusion of the video, the children ended with a quiz
from Kahoot.com, an online quizzing app, on the video. See Appendix B for quiz questions.
Day 2
On day two, I began by asking the class to define invisible disabilities from the day prior
on a piece of paper. See Appendix C for the worksheet. Then, I continued the presentation on
common invisible learning disabilities for about 10 minutes. Then, I gave a 7 minute presentation
on the importance of inclusion and ways to be inclusive to those with disabilities. See Appendix
A. At the end of the presentation, I had the children create an “inclusive comic” in which the
children could draw or create a story about their knowledge on how they can be more inclusive
to those with disabilities. See Appendix D for the comic template.
Results
Learning outcome 1 was that the children would be able to define a disability. I believe
this learning outcome was met. To see if the students could indicate what a disability was, I
handed out a worksheet asking them to describe a disability in their own words. Many of the
children did not define a disability by a general definition but were able to define aspects of a
disability or assistive devices needed for a disability. Four students had written that they do not
remember what disability is. Two students did not write about disabilities. In total, about 17 of
23 students were able to identify examples or define a disability. See Table 1. By the reason that
I asked the students to describe the disability in their own words, I believe the learning outcome
was still met for the reason that they were accurately able to describe aspects of a disability.
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Learning outcome 2 was that they could identify unique aspects of a specific invisible
disability. To see if the students could understand aspects of an invisible disability, I showed
them a video about a child with Autism. I created eight questions on the video in a Kahoot for
them to showcase their knowledge on the specific invisible disability. I reviewed the percentage
of correct answers that the students responded to. For the items, the percentage correct ranged
from 80 to 100% correct. See Table 2. Therefore, the majority of the students were able to
adequately answer the questions correctly, and I believe that the learning outcome was met.
Learning outcome 3 was that the students should indicate one inclusive act they intend to
do for people with disabilities. To see if the students could identify a way they can be inclusive
towards those with disabilities, I had them create a story where they could show how they can be
inclusive. They could either create dialogue or they could describe what is happening in the story
at the bottom. I reviewed all 23 participants' stories, and 21 of them were able to describe an
inclusive act. Two of the students did not draw an inclusive act or included someone with a
disability. Therefore, the majority of the students were able to indicate inclusive acts that they
can do for people with disabilities and the learning outcome with met.
Discussion
The project that I conducted with the third graders at Spreckels Elementary could be
considered successful. All of the learning outcomes were met, and the students seem to be
intrigued with the curriculum. By the respect and questions I received from the staff and the
students, I believe that this project allowed an opportunity to learn. Having retention and
motivational processes within my curriculum allow the students to be more motivated to learn.
They sought prizes; however, they were adequately able to show that they were learning on top
of that. If I had to do this project differently, I would have conducted it within consecutive days.
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I believe repetition and closer familiarity within the days would’ve helped a better
understanding to the students who did not quite fully grasp the concept. My instruction days
were over for a week apart because that is what was available for me. Much more can be learned
about the importance of awareness of disabilities, but I believe that my project has aided the
curiosity of those with whom we are surrounded and was a step in the right direction towards
acceptance and inclusivity.
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Table 1
List of responses of what is a disability

Something someone can't do but you can see it

When you can’t see (invisible disability)

Something you have trouble with like if
you can't see you have glasses

Downgrade for your body
Something people struggle with

Something a person has trouble with or can't do
Something different like ADHD or Autism
Something that you can’t see that well, your mind
is thinking too much,but you can have an invisible
disability that can hurt your learning
Need to be moving around alot
Something like you need a hearing aid, glasses,
Or you need putty for your hands. Maybe you need
A helper for ADHD, dyslexia, or a wheelchair.
All kinds of things happen to them
Having mental disabilities or a
learning disability
I do not know (4 times)
Something that you need help with or
something you can’t see
I have ADHD
There is two kinds, but it is
something a person that can’t do
the things you can do
You can’t walk
Something like glasses that means they
can’t see good
Where you can't see or hear
A person that is in a wheelchair that
can not walk because of their legs
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Table 2
Percentage correct for each Kahoot question

Question

Percent correct

Max has which invisible
learning disability?

85%

Sometimes when Max gets
upset he can…

55%

True or False? Max gets
96%
upset sometimes because
some smells, loud noises,
and lots of kids in the same
room can be
overwhelming.
True or False? Max senses
that his hearing is very
sensitive.

85%

True or False? Max has a 100%
teacher with him in case he
needs to take a break or
needs extra help
understanding.
Max really likes

100%

True or False? You can
ask your teacher on how to
include everyone.

100%

True or False? Being
different is awesome!

100%
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Appendix A
Powerpoint on Invisible Learning Disabilities
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Appendix B
Kahoot.com Questions on Marvelous Max
1.) Max has which invisible learning disability
a.) Autism
b.) Dyslexia
c.) ADHD
d.) None
2.) Sometimes when Maxs gets upset he can….
a.) Make loud noises
b.) Flap his arms
c.) Spin around
d.) All answers are correct
3.) Max gets upset sometimes because some smells, loud noises and lots of kids in
the same room can be overwhelming
a.) True
b.) false
4.) Max senses like his hearing are very sensitive
a.) True
b.) false
5.) Max has a teacher with him in case he needs to take a break or needs extra help
understanding
a.) True
b.) false
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6.) Max really likes
a.) Cars
b.) Trains
c.) Airplanes
d.) Donuts
7.) You can ask your teacher on how to include everyone in play time
a.) True
b.) false
8.) Being different is awesome!
a.) True
b.) false
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Appendix C
Invisible Disability Definition Refresher
Invisible Disability Refresher
In your own words, write down what an invisible disability is:
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Appendix D
Inclusion Comic

